SPECIAL  TOPICS

A  number of writers  raise issues  concerning special populations  of  students  or
schools  that cut across  the process variable categories used above.

Big city schools constitute a significant sub-set of schools for which  special
studies and items are needed in order to better understand the problems  of
educating the minority and poor  (Eubanks,  Usdan).     Eubanks proposes   that school
and student data be analyzed in terms of social class factors,   and calls  for
data on  the  type and nature of communications that occur between  the  school and
the community.

At the same time,   Barker (Rural Education Association)  believes  that small rural
schools have special problems  that require separate analyses.     He  suggests  that
educational data be  reported by school district size as  follows:

less than 300 students

300-999

1000-2500

more than 2500

He further suggests that it is  important to recognize  that  "rural"   is a  very
diverse category,   encompassing such situations as,   "an island hamlet off  the
coast  of Maine,   an Alaskan native village near the Arctic Circle,   a  coal mining
town in West Virginia,  a ranching area in Wyoming,  an impoverished community in
the Mississippi Delta,  a ski resort section of Vermont,   or a prosperous  grain
farming region in Iowa...".

Bilingual education can be expected to continue as a focus  of policy  interest
for some years to come.    Valdivieso details  this problem as  it effects  the
Hispanic population.    He proposes that NCES develop a construct  for  "at risk"
students that goes beyond proxy measures  to those which directly measure  those
conditions that place students at risk.

Cronin believes that federal and state policymakers need to know the answers  to
such questions as:

o "How many bilingual students remain in school

and graduate?
o "How many graduate from transition bilingual education

classes or programs?
o  "What is  the level of linguistic competence,   both  in

English and in another language,   of those who

participate in bilingual programs for one school

year or more?"

Scott-Jones notes difficulties in using tests of English proficiency to  identify
students needing special English services.     She calls for data  on  the  nature  of
the special instruction they receive,  particularly whether an immersion or
transitional strategy is used.    Differences in student outcomes  for students  in
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